Localised Literacy Plan

Literacy Lead: Rebecca Carmichael

To be literate in its most basic form is to have the ability to read, write, communicate and react to ideas in
text and language. It is a basic skill needed to function in modern day society as language is all around us
and it is thought of as this most basic of human needs. The vision for the OCL literacy policy however runs
much deeper than our ability to read, write and communicate. Literacy is the foundation of all learning, and
its significance for students cannot be overstated. It also encompasses the skills of speaking, listening, and
critical thinking. These competencies form the building blocks of academic achievement, personal
development and social interaction, enabling students to thrive in a modern, information-rich world. The
Department for Education state that to fulfil the demands of the secondary school curriculum, pupils need to
be able to read age-appropriate texts fluently. Pupils who cannot read well are not able to access the
curriculum and are disadvantaged for life.

National statistics show a concerning downward spiral with regards to the literacy of the nation. National
Literacy Trust statistics® make clear that:

e 1in 6 adults in the England (16.4% or 7.1 million people) have very poor literacy skills.

¢ Nationally, 25% of 15-year-olds have a reading age of 12.

e 5.1 million adults don’t have the literacy skills expected of an 11-year-old. As a result, these
individuals struggle to access the jobs, healthcare and other services they need.

e Children born into communities with the most serious literacy challenges have some of the lowest life
expectancies in England.

¢ 1in 8 disadvantaged children in the UK say that they don’t have a book of their own

¢ In England, just under half (43.4%) of the adult population do not have the literacy skills needed to
discuss a medical condition with a doctor or health specialist, while two-fifths (43%) of working-age
adults are unable to understand and make use of commonly used health information materials.

1 ‘What is literacy?’, National Literacy Trust https:/literacytrust.org.uk/information/what-is-literacy/



https://literacytrust.org.uk/information/what-is-literacy/

We recognise that the 10 most deprived neighbourhoods in Bristol are all in the South Bristol areas
of Hartcliffe, Whitchurch Park and Knowle West of which our academy serves. At OADR, we
understand that literacy has the power to overcome disadvantage by providing our young people
with the skills and opportunities needed to break cycles of poverty and inequality. When people are
literate, they can access information, education, and resources that would otherwise be out of reach,
enabling them to make informed decisions about their health, finances, and careers. Literacy opens
doors to higher education and better job opportunities, creating a path to economic stability and
upward mobility. This policy outlines a range of strategies being implemented to support all students’
literacy: their ability to speak read and write fluently.

All students to leave school with a progress 8 figure of at least 0, having made progress in all their
subjects as expected.

OADR Contextual Factors

e Daventry Road falls in the 10% most deprived according to the Index of Multiple Deprivation.
e The 10 most deprived neighbourhoods in Bristol are all within the south Bristol areas
Hartcliffe, Whitchurch Park and Knowle West which is our catchment area.

Key Cohort & Data
e Our academy opened in September 2023 with Year 7 only. As of September 2024, we have
both Year 7 and Year 8.
Our academy serves 261 students from an increasingly disadvantaged background.
25% of our students are on the Pupil Premium register.
10% of our students speak English as an additional language.
32% of our students are on the SEND register.
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NGRT testing for our September 2023 intake highlighted the following:

Year 7 Number of students Percentage of Cohort
Reading age 9.01-12 38 34%
Reading age 12.01-15 35 31%

20 17%

NGRT testing for our September 2024 intake highlighted the following:

Year 7 Number of students Percentage of Cohort
Reading age 9.01-12 34 28%
Reading age 12.01-15 31 26%

7 6%
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OCL DRIVE up Literacy standards

Disciplinary Literacy Reading Fluency Vocabulary

#The Oasis approach to
developing reading, writing
and oracy across all subject
areas.

*All Oasis teachers are teachers
of literacy and recognise that
literacy is key to learning
across all subjects.

*All teachers are supported to
understand how to teach
students to read, write and
communicate effectively in
their subjects.

sTeachers use a variety of
approaches to teach the
features, aims and
conventions of good writing in
each subject.

*Subject and academy leaders
ensure that training related to
literacy prioritises subject
specificity across all aspects of
the curriculum.

#The Oasis approach to
developing students’ ability to
read complex academic texts
with fluency.

*A core part of the One Plan,
reading fluency focuses on
universal strategies employed
to develop the proficiency of
students’ reading fluency
across the curriculum.

*A strong focus is placed on
reading aloud (by both
teachers and students),
discussion and engaging with
both fiction and non-fiction
texts.

sReading strategies such as
activating prior knowledge,
prediction and questioning are
introduced through modelling
and group work to improve
comprehension before support
is gradually removed to
promote independence.

#The Oasis approach to high
quality interventions to close
the gaps for struggling readers.

#Data-informed interventions
are selected through
nationally-approved
intervention models.

oA tiered model of support will
increase in intensity in line
with need, including the
development of phonics,
decoding and comprehension.

*Assessment will be used to
match students to appropriate
interventions and monitor
progress.

*Each Academy will create a
bespoke plan, according to
need and utilise Trust support,
to ensure all struggling readers
make accelerated progress and
catch up with peers.

+The Oasis approach to
providing targeted vocabulary
instruction in every subject.

+Teachers in every subject
provide explicit vocabulary
instruction to help students
access and use academic
language.

+Effective approaches,
including those related to
etymology and morphology,
will help students remember
new words and make
connections between words.

*Vocabulary lists for Tier 2 and
3 vocabulary, which students
are unlikely to encounter in
everyday speech, are utilised
in all subjects to secure
progress.

Enjoyment and
exploration through
literacy

*The Oasis approach to
developing a strong culture and
ethos with regards to reading
for pleasure and enrichment.

« A shared reading list
appropriate for all students
provides insight into the wider
world around students while
also ensuring that the texts
chosen are engaging, age-
appropriate and promote
equality, diversity and inclusion.
* The Reading Pledge each
Academy makes guarantees the
types of literature all students
will be exposed to during their
time in education.
*Opportunities to encourage
engagement and enjoyment in
reading are embedded in school
culture to promote reading for
pleasure to every child.

The DfE National teaching standards require teachers to ‘demonstrate an understanding of and
take responsibility for promoting high standards of literacy, articulacy and the correct use of
standard English, whatever their specialist subject.’

Literacy is crucial for all subjects because it provides the foundational skills necessary for
understanding, interpreting, and engaging with the content across the curriculum. Literacy fosters
critical thinking, which is essential in all subjects for analysing concepts, solving problems, and
making informed decisions. Writing skills are equally important, enabling students to communicate
their understanding, express ideas, and present arguments logically in every academic discipline.
Without strong literacy skills, students may struggle to grasp subject-specific content.

As Literacy lead, Rebecca Carmichael provides consistency training to teaching staff on specific
literacy strategies including turn and talk, the Hochman method and reciprocal reading techniques.
The intention of this is to ensure that students’ literacy does not prevent them from accessing the
curriculum.

Children with higher starting points love reading because they can read. The more they read, the
more they learn. Children with lower starting points tend to hate reading because they can’t
understand much of what they read. The less they read, the less they learn; so, over the years, the
gap gets wider. Reading fluency reduces cognitive load for students and is key to developing
confident, independent learners. They can use what they read in order to develop their own thoughts
and ideas. Our curriculum aims to enhance literacy by continually developing their reading skills so
that all young people become fluent readers. This will also support the development of their written
communication and oracy. Students have access to a wide and varied range of fiction and non-
fiction texts across all subjects. Whilst some choices of reading materials are defined by
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departmental or topic focus, students are also encouraged to explore beyond these concepts or to
discover new genres based on their interests or ability. Curriculum and Whole School Reading time
are spent either listening to the teacher read aloud as the fluent reader or reading aloud themselves.
Students learn to read materials purposefully for information and for pleasure; staff encourage
students to become independent readers who have a wide range of knowledge based on varied
reading experiences. Alongside this, teaching staff are advised to used reciprocal reading strategies
to support students with their understanding of challenging texts.

During Whole School Reading, teachers must do all the reading to model fluency and high-quality
spoken language. There is significant evidence to suggest that listening to a fluent reader whilst
tracking the text improves reading.

In all subject areas and WSR, teachers pre-read materials before delivery, making annotations to
show best practice and ensuring key word definitions are precise as per the dictionary definition. We
recommend using Collins online dictionary as this is designed for EAL learners.

All teachers are encouraged to plan reading episodes using the. ‘Control the Game’ strategy.
Teachers intersperse their own reading with the pupils' reading in order to model fluency.

When planning lessons, teachers should make use of NGRT data to support their planning. i.e. being
aware of students who may struggle to access reading in their subject lessons.

As a new school, we do not have a library at this time. However, we have recently been donated
some books and intend to encourage reading for pleasure by allowing students to borrow these books
to read at home.

Curriculum is planned to incorporate fiction and non-fiction.

All students, through our Horizons project, can complete their homework on Sparx Reader. There are

clear routines and reward systems embedded with this.

Before you read

Pre-read the pages/extract that you are going to be
reading with your students. Use this time to make
decisions about which parts of the text you will read and
which specific sentences you will call on students to read
aloud.

Plan to pause and prep:
we are about to...

as we read...
remember that...
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Plan to pause and tell:
... means ...

N [N

in other words,...

Plan to pause and ask:
Why...?
What...?
Who...?
How...?

P e

Plan to turn and talk:
...because...
...but...

...SO...

Routines

;

Track the text.
Ensure that all students have their eyes on the text at all
times.

III'IllII'IlIITIIiII'llllll

Follow with your reading instrument.

Ensure that students follow the text with a ruler or their
finger. Watch this process and ensure that this is
happening.

During Reading

Readers should be unpredictable.
Do not read around the room or take hands up. You
should plan who you are going to ask to read and when.

You might say: Follow the text with your reading
instrument. When | call your name, be ready to pick up
the reading.

Begin reading Tom
Thank you.

Pick up Lisa.
Thank you.

Keep reading durations short.
Students should only read aloud for a sentence or two
before you move to the next reader or begin to bridge.

a4

Plan where the teacher is going to pick up the
reading.

The teacher might be doing the majority of the reading
with planned moments for students to pick up.

~ -

et

Keep transaction costs short.
Don’t do lots of discussion between readers.

All pauses should be pre-planned so you should know
before you start exactly where you will be pausing to:
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Prep

Tell

Ask

Turn and Talk

Every teacher at Daventry Road plays a role in helping students develop the ability to write clearly,
organise their thoughts and convey their knowledge effectively. Teachers of all subjects can guide
students in discipline-specific writing skills, such as using evidence in history, explaining reasoning
in math, or describing experiments in science. Additionally, teachers who incorporate writing into
their lessons help students improve their overall literacy, critical thinking, and communication skills,
which are essential for academic success and future careers. All teachers have a responsibility to
help students become confident, skilled writers who can use writing to process and organise ideas
and to communicate effectively in all subjects. We are all teachers of writing.

Teachers use the Hochman Method to teach writing in context. Students are taught how to
construct high quality, academically rigorous and grammatically accurate sentences in all
subjects. There is a focus on building students’ writing at a sentence level before progressing
to a paragraph level.

Scaffolding is used to support writing as appropriate.

Robust and explicit teaching of vocabulary across all curriculum subjects to enhance
academic writing and word banks are supplied through knowledge organisers, individual
lessons and in classroom displays to enable students to have a rich and broad vocabulary.
Students make use of model answers, as supplied by teachers, which help to promote
excellency in their written work.

Teachers model their own writing and drafting process through the use of visualisers or iPads.
Teachers showcase student writing in classrooms.

Oracy strategy (Turn & Talk) is used to improve quality of writing across all subjects.
Students who may be disadvantaged by poor handwriting are helped to feel that they can
improve it and referred for intervention where necessary.

Students take pride in their written work and follow perfect presentation standards. Teachers
and leaders hold students to account who do not meet these expectations.

Opportunities to model high quality written communication are utilised at all stages of the
lesson and teachers use precise prompts to support students to think harder and elaborate
on what they have already communicated

Students are encouraged to redraft work. Precision is encouraged but perfection is
understood to be a gradual process that can only be achieved through hard work, resilience
and attention to detail.
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The Hochman Method

Purpose:

It is a highly structured and explicit programme that enables students to become competent writers. In
turn, those skills equip students to become better readers, to communicate more effectively in writing and
speaking, and most importantly, to elevate their thinking. At Oasis Academy Daventry Road, we are
beginning to employ the Hochman method as our strategy for teaching writing.

Structure and Pedagogy:

* What is a sentence?
* Subject / verb / object

wfbﬁ&

« Complete vs. fragment sentences
* Four basic sentence types

* Basic conjunctions: because / but / so
* Subordinating conjunctions

* Noun appositives

€€fE€C<€<CE€<L

Judith C.H chowa * Kernel sentences
Ntulic wexter
i “‘] Lot ¢ Creating paragraphs
v BIOASEY BASS
Application:

Whenever students are asked to write, they are given very specific instruction and support so that
they are able to express their ideas with clarity and expertise. This takes the form of:

e Question to be answered is shared alongside specific writing instruction. For example: ‘one

reason why metals are magnetic is...because...’

e Opportunity for verbal rehearsal through turn and talk

e Feedback and refinement

e Written response

e Show call.

Phrase What it does

More To provide further || like sweets. More
specifically ... | and more precise | specifically, | like Percy
detail. Pigs from Marks and

Spencer.

Oasis Academy Daventry Road Localised Literacy Plan
V2.0
Rebecca Carmichael September 2024



Paragraph Construction

Paraphrasing

Expanding Sentences

Not only..., but also...

And, by proxy, ...

Neither.........nor....

Both...and...

Despite the fact that usually....; here....

Despite the fact that...

If / When

Although / Even though

‘ +increasing independence

+modality (could, perhaps,
might...)

— +duality

+subordinating
conjunctions

+appositive (can be
taught around here)

_ +co-ordinating
conjunctions

‘ +sentence
j' basics

An emphasis on oracy enhances acquisition of both subject specific knowledge and wider social
and emotional development. The aim is for students to be able to articulate ideas and engage with
others through spoken language to ensure equality of opportunity for all. The aim is for students to
be able to articulate ideas and engage with others through spoken language to ensure equality of
opportunity for all. Zwiers and Crawford (2011) suggest that “turn and talk helps to foster a classroom
environment brimming with respect for others’ ideas, equity of voice, engagement and mutual
support.”

Teachers model excellent oracy when speaking to students to encourage use of high-quality
spoken English, as per the Teaching Standards.

Expectations around academic or polite and formal language is explicit across the school
Active listening is encouraged and recognised as an important lifelong skill

All subject teachers use Direct Vocabulary instruction within their lessons. Not only does this
improve students’ oracy skills but it supports the embedding of subject specific terminology.
As we teach mixed attainment classes, classroom questioning takes into account the ability
of all pupils in the class.

When using cold-call questioning, students are allocated thinking time to enable all to
participate in class discussion.

The English curriculum is planned to incorporate opportunities for Turn & Talk to check for
understanding before written tasks are implemented. Rebecca provided consistency training
on this and it is beginning to be used in other subjects.

Turn & Talk allows students to verbally rehearse their ideas with another student before
writing them down.
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e Versatile vocabulary and sentence structures taught in English help frame oral responses
during Turn & Talk as well as written ones.

e Teachers are to use to use specific routines for Turn and Talk.

e Students are given opportunities to speak publicly e.g. assemblies and student leadership

e Every student has the opportunity to participate in public speaking activities through drama
and extracurricular clubs. e.g. debate clubs

Direct vocabulary instruction is an explicit and intentional teaching method designed to help students acquire,
retain and effectively use new words. It increases word retention because explicit instruction requires higher
levels of thinking and more active engagement with words. These active methods enhance the memorisation
of new words much more effectively than incidental, passive word learning during reading. All subject
teachers have been provided with CPD on how to include Direct Vocabulary Instruction in their lessons to
ensure that it is being delivered in a consistent manner across the academy.

Oracy refers to the ability to express oneself fluently and grammatically in speech and to understand spoken
language. Direct vocabulary instruction plays a crucial role in improving oracy skills by expanding students'
vocabulary, enhancing their ability to communicate clearly and allowing them to engage in complex
discussions. In addition to improving oracy skills, a rich vocabulary allows students to express themselves
more clearly and creatively in writing. They can use precise and varied language and avoiding repetition thus
improving their written work. When students know more words, they feel more confident in their ability to
participate in discussions or present ideas. Direct vocabulary instruction helps build comfort with unfamiliar
terms, making it less likely for students to shy away from complex or academic conversations.

Direct Vocabulary Instruction addresses equity in education by helping to close the achievement gap between
non-disadvantaged and disadvantaged students. Students from different linguistic backgrounds often have
different vocabularies. Therefore, Direct Vocabulary Instruction ensures all students, regardless of their
background, have access to essential vocabulary needed to communicate effectively in diverse contexts. It
is particularly important for students with limited exposure to advanced vocabulary at home.

Academic success in all subject areas relies on a strong vocabulary foundation and many subjects such as
science, history and maths have their own specialised vocabulary. By learning these terms within context,
students are better equipped to excel in their subjects. Learning words in context encourages students to
think critically about their meaning, usage and relevance in various scenarios. Active learning of vocabulary,
like through discussions or application, leads to deeper cognitive engagement and an increased likelihood of
students being able to use the word accurately.

A wide vocabulary enables students to express themselves more clearly and precisely, leading to improved
communication. By learning new words, students gain the ability to articulate their thoughts more effectively,
avoiding vague or repetitive language. Direct Vocabulary Instruction also promotes engagement in class
discussions and debates. More specifically, by learning specific academic vocabulary, students can make
stronger arguments, support their ideas with appropriate terminology and express their thoughts not only
more precisely but also more precisely.
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Purposeful = the chosen vocabulary will of relevance to the topic and future learning

Structured - the way in which the vocabulary is delivered is the same across all subjects to ensure

consistency

Directed - routines clearly outlined

Short - should take no longer than a few minutes

Teacher reads the word aloud clearly. The students do not write it down.

Choral repetition. Teacher uses non-verbal gestures to indicate when they want the class
repeat the word.

Repeat this until the teacher is satisfied that all pupils have pronounced the word correctly.
Animation appears with definition of word. Teacher reads this aloud to put the word into
context. Teacher may wish to add a further example of the word in relation to the current area
of study.

Key word definition disappears from screen. MCQ appears and teacher reads options
Students hold out palm and place other hand as a fist on top. Teacher counts down 3-2-1,
pupils tap their fist onto their palm on 3 and 2. On 1, pupils show the number of the correct
answer using their fingers.

Animation 5 appears showing correct answer.

Teacher scans the room to check for misunderstanding and may choose a pupil to explain
why the answer they chose was the correct example.

When revisiting the word, the teacher may wish to use a turn and talk to ensure that
knowledge is secure.

Hybrid

Hybrid Something that is made up of two The child was a hybrid of his
(adjective) different parts mother and father.

MAhich sentence describes something as hybrid?
l)The minotaur was made up of half man and half bull.

2. The army would only accept men and not women.

3. The man and the woman walked to the market together.
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Talk makes up such an important part of classroom learning. Championing the spoken word can have a huge
impact on learning and can help students to comprehend and voice ideas around complex (and simple)
topics, furthering their chances of progressing their understanding.

Teaching students to develop effective habits of discussion can have a real impact on the clarity and quality
of work produced, leading to higher quality written work. Talking and listening to others talk supports students
with metacognition, allowing them to hear how others process and communicate their ideas thus aiding them
to extrapolate and apply these patterns within their own thinking.

Turn and Talk offers a low stake, risk free opportunity for students to rehearse the ideas that they
want to write down. By saying what they think and then listening to the way that others answer the
same question, students are exposed to multiple approaches to the same task therefore, they can
recognise what is successful. This could be used as a means to improve their own work before
they write their final responses.

Purposeful - leads to final task
Structured - using sentence prompts
Directed - habits clearly outlined

Short - stop them at the crest

Collecting Live Data - circulating without speaking and listening to answers
Assessing Live Data - as you walk, listening carefully and categorising what you hear
Responding to Live Data > targeting questions to draw out strengths and misconceptions, repeating turn

and talk when necessary
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Turn Taking

Ay

Turn taking

Teacher Action Errors to Avoid

Label partners based on their proximity
to something in the room [e.g. window

Swall). When you launch this, confirm
students know which partner they are:

the [window]. You're the [window
partner].

Hands up if you're the partner clozest to

Labelling partners ‘A’ and ‘B" or ‘1" and
‘2" —these are easgy to forget.

Students can blame their failure to
remember which partner they are az an
excuse for not participating.

Circulate

Circulate

Y

o
o

Teacher Action Errors to Avoid

While students are talking, circulate

purposefully to 2-4 students and
listen in. Do you notice any

misconceptions or are they ‘getting

it'?

Don't circulate if compliance has
not been secured. Stand at the
front to scan for compliance. You
can listen from the front to the
students in the front row until
you've got full compliance.

L Stop at
the crest

Teacher Action Errors to Avoid

Stop students at the ‘crest’ of their Setting a timer! If you set a timer,

E conversation to avoid a descent

G | into off-topic conversation. Judge

_E this by listening in to a sample of
% students talking. Stop them by
E- counting down.

b

Silence in 3..2..1...

the duration of the Turn and Talk is
not in your control.

Giving students too much time — it
is much better to give too little
time than too much. We don't
want any students drifting in to
off-topic conversation.

O Repeat

After Turn and Talk, give a short,

actionable piece of feedback and have |
students repeat the Turn and Talk. This

is so that they get to practise
improving their ideas and get into the
habit of verbal redrafting:

Great work, Year 7, you all using the
word ‘ostracised’ when you describe
Meg. Let's now add ‘for example’. In
3.2.1..

Repeat

.Tr\,'i ng to make up the feedback ‘on the

Asking students to things they haven't

Generic praise: well done for using lots
of vacab words!

Generic feedback: add context to your
answer!

spot’ —make sure you're working from
a list of possible additions based on
what you've explicitly taught them.

been explicitly taught.
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Responding to live data script:

Lots of : Excavate and correct the

misconceptions errors + repeat Turn and Talk

NI

Cold call strongest student,
clarify elements of

Lots of strong excellence + repeat Turn and
answers \ Talk
Remind students of high

leverage prior knowledge +
repeat Turn and Talk

“I heard a few of us saying . Remember that
Making sure we're all in our next answer. Windows
first. 3..2..1.. Gol®

“Our answers are sounding fantastic. We are using/doing
~_and  really successfully. The best answers
We're going to repeat our Turn and Talk. This time using .
Windows first. 3...2...1... Go!”
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Whole school reading

Details of approach

Staff leading on this

Where would this be seen across your

reading strategies

RCA provided training on how
to use this strategy. The
approach ensures that all
students are either reading or
actively listening at all times
by keeping the reader
unpredictable, keeping
durations short and using
bridging (teacher reading
punctuates student reading.)

approach area academy?

Whole School Reading | Teachers must do all the reading RCA During Whole School Reading Sessions which
to model fluency and high-quality take place every day for 20 minutes.
spoken language. There is
significant evidence to suggest
that listening to a fluent reader
whilst tracking the text improves
reading.

Consistency Training Training on Whole School RCA Consistency training sessions after school.
CcPD Reading, Reciprocal Reading
strategies, Turn & Talk, DVI and
the Hochman Method.

Sparx Reader It is an online programme RCA Sparx Reader is used by all students to
designed to improve reading complete their weekly homework. They
fluency, reading must achieve 300 points which equates to
comprehension and student around 30-60 minutes of careful reading
vocabulary. but they are encouraged to do more than
To be set as homework for all this, Weekly rewards are allocated to those
students. Usage is tracked who complete this.
weekly by English teachers
and rewarded/sanctioned
appropriately.

Control the Game During this academic year, RCA Curriculum lessons when live reading

occurs

While whole-school approaches to literacy are essential in driving progress for the majority of
students and will reduce the need for additional literacy support, high-quality, structured
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interventions are an important aspect of the whole academy literacy strategy to ensure that
accelerated progress is secured for students whose reading ages fall in the lowest stanines. These
students need targeted support to catch up with their peers and meet age-related expectations.

All Oasis academies take a graduated approach to intervention, moving from whole class teaching
through small group tuition to one-to-one support, to ensure that appropriate, meaningful and
measurable interventions are targeted at the right students to drive accelerated progress in literacy
and ensure that all students can make significant progress, regardless of their entry point to the
secondary phase.

A graduated approach is one in which levels of support and intervention increase in intensity
matched to need:

e Wave 1is the universal, whole-school approach, that will meet need the needs of the majority
of students.

e Wave 2 provides targeted intervention for students working below age-related expectations,
who need additional, structured group interventions to catch up with their peers.

e Wave 3 provides specialist and more intensive intervention for a very small group of students
working significantly below age-related expectations, for whom group interventions would not
be bespoke enough to meet their complex literacy needs.

Students are identified for interventions using NGRT data as a starting point, which provides the
data required to being categorising students into waves in order to coordinate a targeted response
to meet their needs:

Wave Category NGRT score
Stanines 7-9 or SAS of 110+ - significantly above
Dark green
1 expected
. Stanine 5-6 or SAS of 100-109 — reading at
Light green
expected levels
Stanine 3-4 or SAS of 90-99 — reading approx. 1-2
Yellow
5 years below
Stanine 2-3 or SAS of 80-89 — reading approx. 3-4
Amber
years below
Stanine 1 or SAS of 69-79 — reading approx. 5+
3 Red
years below
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Wave 3: . _Red group:
Intensive 1:1 literacy interventions for those

Specialist who are unable to make progress in group
1:1 interventions interventions, or who need bespoke
interventions (e.g. due to severe dyslexia).

Amber and yellow group:
. Targeted group interventions for students
Wave 2: who require additional support and

Targeted group interventions intervention to catch up to age-related
expectations.

Green groups:
Whole-class literacy strategies to secure
continued progress at least in line with age-

Wave 1. related expectations (see other DRIVE
Quiality First Literacy Teaching levers).
for all

When planning literacy interventions, Oasis academies recognise the simple view of reading. This
supports us to understand the full range of skills required to gain full reading comprehension:

e Language Reading
Word R nition .
ord Recognitio Comprehension Comprehension
Q) @
© @ &)
PHONICS FLUENCY COMPREHENSION COMMUNICATION

& VOCABULARY

Nationally, 25% of students arrive to secondary school with reading ages below the expected
standard of 11 years old. However, in Oasis academies the picture is even starker. More than 20%
of our Year 7s arrive to us with reading ages below the age of 9, signalling difficulties not only with
language comprehension, but also with the skills required for word recognition. Therefore, our local
literacy offer includes both word recognition and language comprehension interventions to support
students to close gaps in their reading comprehension skills and catch up and keep up with their
peers.

As part of our Academy literacy strategy, our academy local literacy offer includes the following
interventions that cover every stage of the graduated approach:

Wave | Intervention | Entry Description Baseline assessment and
Criteria success criteria for
completion at Wave 2 and 3
S Disciplinary | All The OCL curriculum approach to | Baseline: NGRT
‘;U o | literacy students | teaching reading, writing, oracy
and vocabulary in every subject
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area. See DRIVE lever 1, 2 and 4
for more details.

support in smaller groups of 5
students. These sessions are
delivered by members of the SEND
team with the most experience in
guided and reciprocal reading
strategies. Furthermore, these
smaller groups read different books
to the rest of the academy which
are more suitable for their lower
reading ages.

Reading for | All Whole School Reading sessions
pleasure students | delivered daily by teachers to
curriculum or green | promote reading fluency through
groups guided reading of age-appropriate,
engaging texts.
Sparx All Weekly homework for all students | Completion of homework and
Reader students | monitored by English teachers, | engagement with programme.
Homework where students can practise
reading fluency and all aspects of
language comprehension pitched
to their needs through the online
platform.
Reading Yellow Small-group interventions (3x per | Baseline: NGRT and
Plus small and/or week) targeted at students who
group amber need additional support with
interventions | group aspects of language
comprehension. This online
intervention provides students with
additional opportunities to develop
skills in reading fluency,
comprehension, vocabulary and
language concepts pitched to their
needs, with support and
personalised intervention provided
by a trained TA who oversees the
group.
Ruth Miskin | Amber Daily small-group interventions | Baseline: NGRT and FS
Fresh Start | group targeted at students who need | diagnostic
phonics (following | additional support with aspects of | SC: Successful completion of
intervention | Fresh word reading. This curriculum | FS diagnostic — exit passage
‘q\j Start provides students with additional
= diagnostic | opportunities to develop skills in
= testing) phonological awareness, phonics,
reading fluency, comprehension,
vocabulary and spelling, delivered
by a highly trained teacher, with
additional support from Ruth Miskin
to refine and evaluate the
intervention throughout the year.
Corrective Amber During WSR, students with the
Reading group lowest reading ages have bespoke
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Specialist Red Weekly intervention  sessions

intervention | group delivered by the lead TA who
for dyslexic specialises in  speech and
students language. In  small groups,

students focus on acquiring
strategies they can use in the
classroom to help them with
spelling and comprehension.

Wave 3

Research suggests that students need to understand 95% or more of the words on a page to have
a strong comprehension of a text. Even students with comprehension as high as 90% can struggle
to decipher or ascertain the meaning of the unknown 10% of words on a page. Students from
disadvantaged backgrounds are disproportionately impacted by struggles to develop age-related
vocabulary acquisition.

The Oasis approach to vocabulary focuses on the development of tier 2 and tier 3 vocabulary across
the curriculum. All OCL curriculum areas include well planned tier 2 vocabulary instruction, with a
minimum of 4 tier 2 words taught per term in Years 7, 8 and 9.

OCL vocabulary instruction must include:

e a student-friendly definition

e a sentence presenting the word in a student-friendly context that can be understood beyond
the confines of the subject

e a multiple-choice question supporting teachers to check for understanding

In addition, it is best practice for lessons to incorporate a further opportunity for students to process
and embed their new learning through a turn and talk activity using the Hochman method to apply
the sentence correctly in a sentence, using ‘but’ and ‘because’ to exemplify understanding of the
vocabulary word in context.

Academy literacy leads should work with subject/curriculum leaders to ensure that the teaching of
tier 2 vocabulary is embedded across the curriculum in line with these guidelines in order to support
student acquisition.
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Enjoyment of literacy is the benefit that comes when children learn to love reading and keep getting
better at it. It is a focus on how to promote reading for pleasure in our academies, an increasing
concern in a world where social uses of technological innovation often detract from rather than
enhancing students’ engagement with the written word.

Exploration through literacy is the opportunity to see the world through literature. It is a focus not
just on the number of books in our libraries or classrooms, but the variety, how appropriate these
choices are, how engaging they are and how much they open the eyes of our students to the world
around them.

1. All students will exposed to texts that touch on social justice themes and real-world issues,
giving students the opportunity to discuss and analyse texts e.g. misogyny and racism.

2. All students will read at least three texts per year during WSR

3. All students will read three Shakespeare plays in their time at Lord’s Hill

4. All students will be exposed to a range of books from diverse authors: women, minority
backgrounds, non Eurocentric.

5. All students will have access to books using online platform Sparx Reader

6. All students will have the opportunity to celebrate literature through events such as World
Book day

The foundations of society: making rules, stories and patterns
Myths + Antigone Folk Tales + Beowulf A Wrinkle in Time

Rani and Sukh — Bali Rai Welcome to Nowhere —
Bone Sparrow — Zana

Oh My Gods — Alexandra Frailllon Elizabeth Laird
. Sheppard | Children of Blood and Bone — The Boy at the Back of the Class
The Knife of Never Letting Go . . — Onjali Q. Rauf
Tomi Adeyemi

— Patrick Ness Chinglish — Sue Cheung

Questioning the foundations of society: questioning rules, stories and patterns

Romeo and Juliet William Blake poetry Things Fall Apart
Noughts_and Crosses — Everything Everything — The Hate U Give — Angie
Malorie Blackman :
Pride — Ibi Zoboi Nicola Yoon Thomas
Liccle Bit — Alex Wheatle Binti — Nnedi Okorafor The Effigies — Sarah Raughley
Every Day — David Leviathan | Akata Witch — Nnedi Okorafor
Long Way Down — Jason . .8
Stay a little longer — Bali Rai Homeboys — Alex Wheatle
Reynolds
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Students are streamed via reading age for Whole School Reading. They will
read at least 3 texts per year from the lists below.

C:\Users\RCarmichael\OneDrive - OasisZone\WSR\WSR Context Slides Year 8.pptx

C:\Users\RCarmichael\OneDrive - OasisZone\WSR\WSR Context Slides Year 7.pptx

Oasis Academy Daventry Road Localised Literacy Plan
V2.0
Rebecca Carmichael September 2024

21


file:///C:/Users/RCarmichael/OneDrive%20-%20OasisZone/WSR/WSR%20Context%20Slides%20Year%208.pptx
file:///C:/Users/RCarmichael/OneDrive%20-%20OasisZone/WSR/WSR%20Context%20Slides%20Year%207.pptx

